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INDEPENDENT AUDITOR’S REPORT 

 
TO THE READERS OF EMMANUEL CHRISTIAN SCHOOL’S FINANCIAL STATEMENTS 

FOR THE YEAR ENDED 31 DECEMBER 2024 
 
 
The Auditor-General is the auditor of Emmanuel Christian School (the School). The Auditor-General 
has appointed me, Michael Rondel, using the staff and resources of BDO Christchurch Audit Limited, 
to carry out the audit of the financial statements of the School on his behalf. 
 
Opinion 
 
We have audited the financial statements of the School on pages 3 to 17, that comprise the 
statement of financial position as at 31 December 2024, the statement of comprehensive revenue 
and expense, statement of changes in net assets/equity and statement of cash flows for the year 
ended on that date, and the notes to the financial statements that include accounting policies and 
other explanatory information. 
 
In our opinion the financial statements of the School:  
 

• present fairly, in all material respects: 
  
o its financial position as at 31 December 2024; and 
 
o its financial performance and cash flows for the year then ended; and 

 

• comply with generally accepted accounting practice in New Zealand in accordance with Public 
Sector Public Benefit Entity Standards Reduced Disclosure Regime. 

 
Our audit was completed on 27 May 2025. This is the date at which our opinion is expressed. 
 
The basis for our opinion is explained below. In addition, we outline the responsibilities of the 
Board and our responsibilities relating to the financial statements, we comment on other 
information, and we explain our independence. 
 
Basis for our opinion 
 
We carried out our audit in accordance with the Auditor-General’s Auditing Standards, which 
incorporate the Professional and Ethical Standards and the International Standards on Auditing 
(New Zealand) issued by the New Zealand Auditing and Assurance Standards Board. Our 
responsibilities under those standards are further described in the Responsibilities of the auditor 
section of our report. 
 
We have fulfilled our responsibilities in accordance with the Auditor-General’s Auditing Standards.  
 
We believe that the audit evidence we have obtained is sufficient and appropriate to provide a 
basis for our opinion. 
 
Responsibilities of the Board for the financial statements  
 
The Board is responsible on behalf of the School for preparing financial statements that are fairly 
presented and that comply with generally accepted accounting practice in New Zealand.  
 
The Board is responsible for such internal control as it determines is necessary to enable it to 
prepare financial statements that are free from material misstatement, whether due to fraud or 
error.  
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In preparing the financial statements, the Board is responsible on behalf of the School for assessing 
the School’s ability to continue as a going concern. The Board is also responsible for disclosing, as 
applicable, matters related to going concern and using the going concern basis of accounting, 
unless there is an intention to close or merge the School, or there is no realistic alternative but to 
do so. 
 
The Board’s responsibilities arise from section 134 of the Education and Training Act 2020. 
 
Responsibilities of the auditor for the audit of the financial statements  
 
Our objectives are to obtain reasonable assurance about whether the financial statements, as a 
whole, are free from material misstatement, whether due to fraud or error, and to issue an 
auditor’s report that includes our opinion.  
 
Reasonable assurance is a high level of assurance, but is not a guarantee that an audit carried out 
in accordance with the Auditor-General’s Auditing Standards will always detect a material 
misstatement when it exists. Misstatements are differences or omissions of amounts or disclosures, 
and can arise from fraud or error. Misstatements are considered material if, individually or in the 
aggregate, they could reasonably be expected to influence the decisions of readers taken on the 
basis of these financial statements. 
 
For the budget information reported in the financial statements, our procedures were limited to 
checking that the information agreed to the School’s approved budget. 
 
We did not evaluate the security and controls over the electronic publication of the financial 
statements.  
 
As part of an audit in accordance with the Auditor-General’s Auditing Standards, we exercise 
professional judgement and maintain professional scepticism throughout the audit. Also: 
 

• We identify and assess the risks of material misstatement of the financial statements, 
whether due to fraud or error, design and perform audit procedures responsive to those 
risks, and obtain audit evidence that is sufficient and appropriate to provide a basis for our 
opinion. The risk of not detecting a material misstatement resulting from fraud is higher 
than for one resulting from error, as fraud may involve collusion, forgery, intentional 
omissions, misrepresentations, or the override of internal control. 

 

• We obtain an understanding of internal control relevant to the audit in order to design 
audit procedures that are appropriate in the circumstances, but not for the purpose of 
expressing an opinion on the effectiveness of the School’s internal control. 

 

• We evaluate the appropriateness of accounting policies used and the reasonableness of 
accounting estimates and related disclosures made by the Board. 

 

• We conclude on the appropriateness of the use of the going concern basis of accounting by 
the Board and, based on the audit evidence obtained, whether a material uncertainty exists 
related to events or conditions that may cast significant doubt on the School’s ability to 
continue as a going concern. If we conclude that a material uncertainty exists, we are 
required to draw attention in our auditor’s report to the related disclosures in the financial 
statements or, if such disclosures are inadequate, to modify our opinion. Our conclusions 
are based on the audit evidence obtained up to the date of our auditor’s report. However, 
future events or conditions may cause the School to cease to continue as a going concern. 

 

• We evaluate the overall presentation, structure and content of the financial statements, 
including the disclosures, and whether the financial statements represent the underlying 
transactions and events in a manner that achieves fair presentation. 

 



 

 BDO CHRISTCHURCH AUDIT LIMITED 
 

   
 

 
• We assess the risk of material misstatement arising from the school payroll system, which 

may still contain errors. As a result, we carried out procedures to minimise the risk of 
material errors arising from the system that, in our judgement, would likely influence 
readers’ overall understanding of the financial statements. 

 
We communicate with the Board regarding, among other matters, the planned scope and timing of 
the audit and significant audit findings, including any significant deficiencies in internal control 
that we identify during our audit.  
 
Our responsibilities arises from the Public Audit Act 2001. 
 
Other information 
 
The Board is responsible for the other information. The other information comprises the Members 
of the Board listing, Annual Plan, Achievement Data, Curriculum Review, Kiwi sport Declaration, Te 
Tiriti o Waitangi report and the report on Compliance with good employer requirements, but does 
not include the financial statements, and our auditor’s report thereon. 
 
Our opinion on the financial statements does not cover the other information and we do not express 
any form of audit opinion or assurance conclusion thereon. 
 
In connection with our audit of the financial statements, our responsibility is to read the other 
information. In doing so, we consider whether the other information is materially inconsistent with 
the financial statements or our knowledge obtained in the audit, or otherwise appears to be 
materially misstated. If, based on our work, we conclude that there is a material misstatement of 
this other information, we are required to report that fact. We have nothing to report in this 
regard. 
 
Independence 
 
We are independent of the School in accordance with the independence requirements of the 
Auditor-General’s Auditing Standards, which incorporate the independence requirements of 
Professional and Ethical Standard 1 International Code of Ethics for Assurance Practitioners 
(including International Independence Standards) (New Zealand) (PES 1) issued by the New Zealand 
Auditing and Assurance Standards Board. 
 
Other than the audit, we have no relationship with, or interests in, the School. 
 
 

 
 
 
Michael Rondel    
BDO Christchurch Audit Limited 
On behalf of the Auditor-General 
Christchurch, New Zealand 



 

 
 

VISION 
 

“A Thriving Bible-based Learning 
community” 

 ANNUAL PLAN 2024- Strategic Focus 1 
 

Students / Ākonga 
Every Child is Supported to Succeed 

  

 

Annual Goals & Targets 
NELP Link 

National Education and 
Learning Priorities 

Actions to Achieve 
(How will we know) 

Progress to date & Next Steps 
Term One Red 
Term Two Blue 

Term Three Green 
Term Four Black 

Lead by 
 
 
 
 
 
 
 
 

Goal 1 ( Te Reo Māori / 
Culturally Responsive) 

Work with whanau to 
build an 
understanding of 
what it means for our 
Māori and Pacific 
students to stand tall  
in their Christian 
Faith and in their 
culture​
 

 
 

 

Objective 2  
Barrier Free Access: Reduce barriers to 

education for all, including for Māori 
and Pacific learners/ākonga, 
disabled learners/ākonga and those 
with learning support needs 

Objective 3 
Quality teaching and Leadership: 

Meaningfully incorporate te reo 
Māori and tikanga Māori into the 
everyday life of the place of learning 

 
Objective 1 (Priority 1) 
Learners at the Centre: Have high 

aspirations for every 
learner/ākonga, and support these 
by partnering with their whānau 
and communities to design and 
deliver education that responds to 
their needs, and sustains their 
identities, languages and cultures 

 

●​ Working with whanau groups a 
description of what it means to 
succeed as Māori and Pacific 
students developed ‘standing tall in 
their faith and culture’ 

●​ Next steps developed to build 
towards above plan 

 
 

Whanau group meeting was not achieved in Term 1 

This has continued to be a gap that needs to be further 
addressed into term 4. Whānau Hui is scheduled for 1 
November 2024, invitations have been sent. 

 

Goal 2 ( Te Reo Māori / 
Culturally Responsive)​
 
-​ Language Plan 

completed with 
Professional 

Objective 3 
Quality teaching and Leadership: 

Meaningfully incorporate te reo 
Māori and tikanga Māori into the 
everyday life of the place of learning 

 

●​ Localised long term plan and unit 
plans  developed using a consistent 
pedagogical approach. 

●​ Teachers developed to support 
consistent teaching of Te Reo 
Māori (Year 1-6), along with 
appropriate resources. Guided by 

Unit holder to support this appointed (Tania Luke) 

Work started to identify how we measure the current language 
use / understanding as a base line.  Will be completed before 
end of Term 2 

 

 



 

development and 
resource 
development so that 
staff are confident 
and equipped to 
deliver Te Reo Māori 
learning in a planned 
consistent way. 

Objective 1 (Priority 1) 
Learners at the Centre: Have high 

aspirations for every 
learner/ākonga, and support these 
by partnering with their whānau 
and communities to design and 
deliver education that responds to 
their needs, and sustains their 
identities, languages and cultures 

 

Management Unit Holder 
●​ Teachers implement plan and 

pedagogy  in their classes and 
reflect on progress (of both 
students and teachers)​
 

Planning underway to start PLD for staff and increased delivery 
in classes.  PLD delivery will start Term 2 

Regular PLD has occurred with Year 1-6 staff with resources 
introduced to use in class to deliberately increase targeted 
delivery of Te Reo Māori. 

PLD and increased delivery has continued. Next step to 
continue this and review learning progress, both for staff and 
students  

 

Goal 3 ( Supporting all 
learners) 
-​ Ensure that student 

needs of diverse 
learners are met in 
this growing area of 
need. 

 
 
 

Objective 1 (Priority 1) 
Learners at the Centre: Have high 

aspirations for every 
learner/ākonga, and support these 
by partnering with their whānau and 
communities to design and deliver 
education that responds to their 
needs, and sustains their identities, 
languages and cultures 
 

Objective 2  
Barrier Free Access: Reduce barriers to 

education for all, including for Māori 
and Pacific learners/ākonga, 
disabled learners/ākonga and those 
with learning support needs 
 
 

 
●​ Senior Leadership Team and 

SENCOs develop a clear diagram of 
processes to assess and meet 
student needs 

●​ Internal review of the way support 
for diverse learners is structured 

●​ Review used to formulate plans and 
structures moving forwards 
 

A flow chart has been developed and is now being finalised to 
describe the process to identify and design support for 
students with diverse needs.  It has been identified that there 
has been a gap in allowing space for staff collaboration as part 
of this process to ensure students are not being missed, and 
that support is as effective as possible 

In Year 7-10 a change has been ensuring planning allows for 
good support for students around assessments.  Ensuring 
these are planned in a way which allows for the provision of 
adequate support.  

Continued work with MGS around requirements going into 
highschool so that needs are met and students are prepared 
going into new schools.  

 

 

Goal 3 (Literacy Learning) 
-​ Continue to build capacity in 

the teaching of  
literacy to see 
improvement in 
learning outcomes 
for students.  With a 
particular focus on: 
-​  Year 3-4 

improving 
student progress 

-​ New Entrants – 
understanding 
impact of Better 
Start Literacy 
Initiative 

 ●​ Professional development delivered 
in Literacy especially use of Sharp 
Reading in Years 3-6​
​
​
​
​
 

●​ Specific skills of staff used to 
deliberately develop grammar and 
language structures teaching for 
Year 3-4 (high number of English 
Language Learners in these 
classes) ​
 

●​ Middle School Literacy Programme 
reviewed and changes made to 
align with New Curriculum and 
requirements of NCEA changes​

 Sharp reading PLD (first 2 sessions) have occurred as 
scheduled 
PLD has continued as planned. Implementation in class 
monitored as part of this.  At Year 5 and 6 byu the external 
facilitator 
Work has started on recording video sessions of students 
working as part of PLD and for future years training booth at 
ECS and beyond (especially Y5 and 6) 
-Work being implemented in classes 

- Deliberate extra full class and small group lessons have been 
implemented to improve literacy, especially focused on 
grammar and language structures 

Work has started to review curriculum changes and impact on 
Middle School literacy programmes 

 

 



 

-​ New Curriculum 
changes  

 
 
 
 
 
 
 
 
 
 
 
 
 
 
Specific Targets:  
90% of students in Year 
4 and 5 progress by at 
least 1 Curriculum 
Sub-Level in Writing. ​
​
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Year 10 Literacy: 
NCEA Co-Requisite 
Standards 
At least 16 students 
achieve the Reading 
Standard and at least 14 
the Writing Standard 

​
 

●​ The Better Start Literacy programme 
continued with changes.  Literacy 
skills of these students (and the 
Year 1 / 2 students who completed 
this in 2023) carefully monitored to 
ensure this is meeting their learning 
needs 
 

Analysis of this is fairly complete, However, now needs to be 
relooked at in Term 4 with regards to curriculum changes when 
available​
​
Better start literacy programme has had further tools added in 
term one especially around common sight words with progress 
being monitored.Specific targeted teaching is occurring to 
support these students in writing.  Needs of students and next 
steps have been identified and teaching specifically targets 
these needs. 

Mid year results for NE students who have been at school for 
20+ weeks: 
Reading 74% at expectation 
Writing 74% at expectation 
Mathematics 88% at expectation 
 

While specific progress data across the year is not yet 
available.  We have seen significant progress with targeting 
teaching to needs identified in 2023.  At Mid-Year achievement 
date is: (Note data based on expected achievement for End of 
Year) 

 

 

 

 

 

 



 

(Note 19 students in 
cohort) 

Preparation support for Co-Requisite assessments is ongoing.  
First assessment opportunity for 2024 occurs in Week 4 Term 
2 

First assessment completed after preparation. 
Writing 10 Achieved 
Reading 11 Achieved 
Numeracy 9 Achieved 
Targeted work occurred with students who did not achieve this 
at the first attempt. 
 
Targeted classes run to support preparation for second 
assessment. 
New resources bought and trialled that are targeted for co req 
prep.  
Second assessment was run with results not yet available 
 

Note: Cohort size dropped to 18 students  
In Reading we had 15 students achieve  
Writing - 16 students achieved  
Numeracy - 13 students achieved  
 
Writing results were better than expected and reading result 
was very close/at depending on how you look at the cohort 
adjustment  

 

 

 

 



 

 
 

VISION 
 

“A Thriving Bible-based Learning 
community” 

 ANNUAL PLAN 2024- Strategic Focus 2 
 

Wellbeing / Waiora 
Biblical Wellbeing is understood and implemented 

  

 

Annual Goals & Targets 
NELP Link 

National Education and 
Learning Priorities 

Actions to Achieve 
(How will we know) 

Progress to date & Next Steps 
Term One Red 
Term Two Blue 

Term Three Green 
Term Four Black 

Lead by 
 
 
 
 
 
 
 
 

Goal 1 ( Teaching of 
Wellbeing) 
-​ The plan to deliver 

Biblically informed 
wellbeing teaching 
(based on the 
Emmanuel Christian 
School Wellbeing 
Model) is completed 
(2nd Year of 2 Year 
Cycle) and being 
delivered to classes 

-​ Full Staff 
Professional 
Development on last 
sections of Wellbeing 
model completed 

1 (Learners at the Centre)​
Ensure places of learning are safe, 
inclusive and free from racism, 
discrimination and bullying  

Have high aspirations for every 
learner/ākonga, and support these 
by partnering with their whānau and 
communities to design and deliver 
education that responds to their 
needs, and sustains their identities, 
languages and cultures 

 
 
 

Christ-like Character - Galatians 5:22 – 
23​
Wisdom - Proverbs 9:10​
Piropono / Faith - 2 Corinthians 5:7​
Tumanako / Hope - Psalm 62:5 
Aroha / Love- John 13:34 
Manaakitanga / Care and Support 
Kaitiakitanga / Stewardship/ Service - 
Philippians 2:3 

 

●​ Continued regular professional 
development of staff with practical 
links to classroom activities. 

●​ Time provided for staff to continue 
planning Biblically informed 
Wellbeing teaching cycle. Second 
year of this delivered to classes in 
2024 (Year 1-6) 

●​ Middle School teaching of Wellbeing 
continue to be implemented within 
Huaora classes, home rooms and 
Physical Education and Health 
 

The plan for Term 1 was completed and delivered to classes as 
intended.  Staff made good use of planning time to further 
develop this work. 

Full staff PLD in the area of community and how we can 
encourage this with students from a biblical perspective 
occurred as planned 

Term 2 full staff PLD again on Community occurred as 
planned.   

Year 1-6 staff had time provided and have continued to 
develop the detailed plans to deliver this as a regular part of 
classes.  This has occurred 

Staff PLD on how to teach what it is to be an ambassador 
occurred as planned.  Next step to develop class lesson plans 
to match 

 

 



 

Goal 2 ( Wellbeing review 
and analysis) 
-​ Wellbeing Survey 

completed across the 
student and staff 
community with 
results and changes 
since 2020 analysis. 

-​ Next steps plans 
developed based on 
survey results to 
further strengthen 
wellbeing for 
students and staff. 

 
 
 

1 (Learners at the Centre)​
Ensure places of learning are 
safe, inclusive and free from 
racism, discrimination and 
bullying  

 

●​ Wellbeing Surveys based on 
NZCER work implemented. (Term 1) 

●​ Results analysed and compared to 
2020 findings. 

●​ Next steps and plans (including how 
progress can be measured) 
developed and implementation 
started 
 

Wellbeing surveys were completed in Term 1. Analysis to 
identify next steps and action plans to support further 
improvement in underway. 

Analysis was completed by teams and reviewed by Senior 
Leadership team and reported to Board. Significant movement 
was seen from 2020 data 

Work to implement next steps is ongoing. One area that came 
up was recognition of different cultures, the increasing focus on 
language weeks and the culture day is a move to address this. 
PArents wanting to be involved in language weeks has been a 
real highlight (reading stories etc in their native language) 

 

 

 



 

 
 

VISION 
 

“A Thriving Bible-based Learning 
community” 

 ANNUAL PLAN 2024- Strategic Focus 3 
 

Knowledge/ Matauranga 
Delivering Excellence in Education through ongoing 

development opportunities 
 

  

 

Annual Goals & Targets 
NELP Link 

National Education and 
Learning Priorities 

Actions to Achieve 
(How will we know) 

Progress to date & Next Steps 
Term One Red 
Term Two Blue 

Term Three Green 
Term Four Black 

Lead by 
 
 
 
 
 
 
 
 

Goal 1 ( Curriculum) 
-​ Localised curriculum 

updated to meet new 
curriculum in 
Literacy. 
 

Objective 2  
Barrier Free Access: Reduce barriers to 

education for all, including for Māori 
and Pacific learners/ākonga, 
disabled learners/ākonga and those 
with learning support needs 

Objective 3 
Quality teaching and Leadership: 

Meaningfully incorporate te reo 
Māori and tikanga Māori into the 
everyday life of the place of learning 

 
Objective 1 (Priority 1) 
Learners at the Centre: Have high 

aspirations for every 
learner/ākonga, and support these 
by partnering with their whānau 
and communities to design and 
deliver education that responds to 
their needs, and sustains their 
identities, languages and cultures 

 

●​ Localised long term plans developed 
to meet the needs of the new 
curriculum within our Christian 
School context. 

●​ Current long term plans reviewed 
against new curriculum 
requirements. 

●​ Changes made based on review. 
●​ Professional development needs 

identified 
 

 

The Middle School curriculum has been analysed to see how it 
matches new curriculum.  Changes are being made as required. 

Year 1-6 literacy review will occur now we have some more 
clarity around government direction.  Significant announcement 
made Week 1 Term 2​
 

Uncertainty developed due to changing curriculum plans.  
Advice from Ministry of Education was to wait for some clarity 

Draft documents are now out and staff have provided feedback 
as part of this process.  Next versions are due very soon.  
Review of our local curriculum against the draft has occurred so 
we are ready to start to develop changes required.  High 
number of changes is a concern in a short time, however, when 
we looked we had already put a number of the things required in 
place a part of our regular review process. 

 

 



 

Goal 2 (Staff Capacity) 
-​ Professional 

development to 
support: 

 
-​ Implementing the 

new curriculum 
from a Christian 
Perspective 

-​ Development of 
staff in knowledge 
and use of Te Reo 
Māori 

 
 
 

 
 
 
3 (Quality Teaching and Learning) 
Meaningfully incorporate te reo Māori 

and tikanga Māori into the everyday 
life of the place of learning 

Develop staff to strengthen teaching, 
leadership and learner support 
capability across the education 
workforce 
 
 

 
●​ Development of staff to further the 

teaching of Te Reo Māori occurs (see 
focus area 1) 

●​ All staff involved in regular 
development of what it means to 
teach within a Christian School, how 
do we ensure our curriculum delivery 
and understandings are Biblically 
informed. 
 

All staff have been involved in ongoing PLD around 
understanding a biblically based curriculum delivery (delivered 
by Laidlaw College).  So far 2 of 8 sessions have occurred. 

 

Work continues in learning teams on ensuring unit plans 
incorporate Christian teaching into the planning based on a 
provided structure. 

See Goal 1 re Te Reo Māori 

Laidlaw college PLD has continued and we have now completed 
6 sessions (was reduced to 7 available).  

Regular PLD has been ongoing within learning teams with 
resources being used in classrooms to support teaching and 
learning 

 

 

 

 



 

 
 

VISION 
 

“A Thriving Bible-based Learning 
community” 

 ANNUAL PLAN 2024- Strategic Focus 4 
 

Whanaungatanga / Community 
Flourishing School Community where everyone is 

included 
 

  

 

Annual Goals & Targets 
NELP Link 

National Education and 
Learning Priorities 

Actions to Achieve 
(How will we know) 

Progress to date & Next Steps 
Term One Red 
Term Two Blue 

Term Three Green 
Term Four Black 

Lead by 
 
 
 
 
 
 
 
 

Goal 1 Understanding our 
Community and plans for 
growth) 
-​ Key components of 

the strengths of our 
school community 
clearly identified and 
documented 

-​ Priorities developed 
for strengthening 
community during a 
period of growth.  

NELP Priorities  
1 (Learners at the Centre)​
Ensure places of learning are safe, 
inclusive and free from racism, 
discrimination and bullying 
Have high aspirations for every 
learner/ākonga, and support these by 
partnering with their whānau and 
communities to design and deliver 
education that responds to their needs, 
and sustains their identities, languages 
and cultures 

 

●​ Different parts of our school 
community (internal and external) 
identified. 

●​ Consultation occurs with different 
parts of the community to 
understand what makes a 
flourishing community for each 
group and how these can be / are 
currently represented within the 
school. 

●​ Key factors supporting our school 
community identified and plans for 
growth carried out in a way which 
supports further developing of 
community / Whanaungatanga. 
 

No term 1 progress to report, however, Wellbeing survey that 
was completed will be a first step in identifying some key 
factors for students. 

Staff consultation has occurred and is ongoing with strong 
flavours being identified. 

Next step is parents / board and proprietors.  Parent morning 
teas being reintroduced in Term 4 as part of this.   

Morning teas did not occur as planned 

 

 

 

 



Reading 2024   

Actual Achievement 
  

Table 1: OTJ’s 2024 End of 40 Weeks and 80 weeks 

   Below  At Above  

  40weeks 61% (11) 11% (2) 28%(5) 18 

  80 weeks 39%(7)   39%(7)   22%(4)    18 

  

Patterns 

● a significant number of students are struggling to read continuous text and it is still 

unclear if the lower performances are a result of the different approach 

·    At Year 2 there are more students At and Above 

  

Next step 

·    Teachers continue to use sharpReading at Year 2 as appropriate 

  

  

Table 2: End of Years 3-6 OTJ’s 

  Below Near At Above At and Above 

End of Year 3 

/32 

  59%(19) 41%(13) 100%(32) 

End of Year 4 

/25 

4% (1) 4% (1) 40%(10) 52%(13) 92%(25) 

End of Year 5 

31 

3%(1) 13%(4) 46%(14) 38%(12) 84%(31) 

End of Year 6 

23 

4.5%(1) 4.5%(1) 22%(5) 69%(16) 92%(23) 

  

Patterns 

Achievement Data



● The majority of students across Years 3-6 are doing very well with 49% Above, 43% At, 

8% Near or Below. 

● Year 6 has the largest cohort performing Above 

● All Maori achieving At or Above 

● A range of ethnic groups outperform other ethnicities by achieving Above. 

E.g.Asians at Year4, Chinese, MELLA and NZE at Year 5, and NZE at Year 6 

·   Females outperform males in Years 3-6 

  

Next step 

·   Continue using strategies that are appropriate for English Language Learners 

  

   

  



Table 3: End of Years 7-10 OTJ’s (Overall teacher Judgement)  

  

  Experiencing 

difficulty 

Below 

expectation 

At expectation Above 

expectation 

At and Above 

expectation 

Year 7 (1) 3%  (4) 13% (11) 37% (14) 46 % (25) 83% 

Year 8 (1) 4% (3) 13% (19) 79% (1) 4% (20) 83% 

Year 9 (1) 4% (6) 24% (15) 56 % (4) 16% (19) 72% 

Year 10 (1) 6% (4) 22% (8) 44% (5) 28% (13) 72% 

  

Patterns 

·   Overall 79% of students are achieving at or above the expected level. The year 9 cohort has a 

slightly lower achievement rate than other year groups. Achievement is equitable between both 

males and females.  

Māori and Pacific people have lower achievement levels, followed by MELAA compared to the 

other ethnic groups.  

For students that are not at the expected levels some students have significant learning 

challenges, or are English language learners, it has been pleasing to see the attendance has 

not played a factor in achievement this year  

            

         Next Steps  

● Target our ELL (English Language Learners) students  

● Continue to build up resources appropriate to this level 

● Continue to evaluate our English curriculum adjusting to new curriculum, assessment 

and our Christian Character  

● Build into our teaching more deeper comprehension and justification type activities for a 

range of texts 

  

  



Rate of progress in Reading, 2024 

  

Table 4: OTJ shifts comparing OTJ at End of First and OTJ End of Second  

Level -1 0 +1 +2 

Year 2  62%(10) 32% (5)  6%(1) 

  

Pattern 

·   a significant proportion of students improved in OTJ (38%) 

(Note a student who has a 0 OTJ shift is making the expected rate of progress) 

  

Table 5: Rate of Progress Years 4-6 

  -2 or 

more 

-1 0 +1 +2 +3or 

more 

+2 or 

more 

students 

4        9% (2) 18% (4) 50% (11) 23%(5) 73% 22 

5   (1)4% 7%(2) 26%(7) 18% (5) (6)22% (6)22% 44% 27 

6        36%(9) 32%(8) 24%(6) 8%(2) 32% 25 

 All 1% (1) 3% 

(2) 

24%(1

8) 

23%(17

) 

31%(23) 18%   74 

  

Patterns 

● The majority of students have gained by at least 1 sub level. 

● All cohorts have students making accelerated progress with Year 4 making the biggest 

gains. 

● At Year 5-6 there is a cluster showing minimal progress 

  

Table 6: Y8 -10 OTJ Shift end of year 2023 to end of year 2024 

Level -1 0 +1 +2 or more  

Year 8  17% (4) 50% (12) 33% (18) 

Year 9   40% (8) 45% (9) 15% (3) 

Year 10    39% (7) 61% ( 11) 

Note: Year 7 data showing start of year 2024 to end of year 2024  

Table 7 

Level -1 0 +1 +2 or more  

Year 7 3%(

1) 

 31% (9) 66% (19) 



  

Patterns 

Overall, 80% of students have made a progression from end of year 2023 to end of year 2024, 

and 88% having made progress from the beginning of year to the end of year 2024.  

Māori and Pacific People have the highest level of progress across the ethnicity groups with 

80% and 75% of those groups gaining two sub levels in a year respectively.  

  

  

  



Writing 2024 
  

Actual Achievement 
  

Table 8: OTJ’s 2024 in Writing at 40 weeks and 80 weeks 

  

    Below   At   Above      

40 weeks   39% (7) 39%(7) 22% (4) 18 

80 weeks 22%(4) 61% (11) 17%(3)    18 

 Patterns 

After 40 weeks 

● a significant cluster Below, across all ethnicities 

● a higher number of students At and Above 

  

After 80 weeks 

·   Student results improve with a lift from the Below to At 

  

  

  

  

  

 

 

 

 

 

 

Table 9: End of Years 3-6 Actual Achievement 

     Below     Near   At    Above    At and Above 

Year 3  6% (2) 78% (25) 16% (5) 94% (32) 

Year 4   12% (3)   16% (4)   44% (11)   28% (7) 72% (25) 



Year 5  16% (5) 71% (22)  13% (4)  84%(26) 

 Year 6   13% (3) 5% (1)   39% (9)   43%(10) 82% (23)   

  5%(6) 11%,(12) 60%(67) 23%(26) 111 

  

Patterns 

·   Girls outperform boys at most levels 

·   Maori are all at least AT the standard 

·   The clusters at Near or Below are becoming smaller 

·   The majority of students are AT, however there is a large cluster of Year 6 Above 

·   Maori students are achieving AT 

·   In Years 3-6 girls outperform boys 

·   Ethnicities that out performs others are; Year 3-NZE, Y4-Other Asian, Y5 NZE, Y6-

Chinese 

  

Next steps 

·   Continue using ESOL strategies 

·   Continue the introduction of SharpReading stage 5 in2025 

  

Table 9:  End of Years 7-10 OTJ’s (Overall teacher Judgement)  

 Actual Achievement 

 

  Experiencing 

difficulty 

Below 

expectation 

At expectation Above 

expectation 

At and Above 

expectation 

Year 7 (2) 7%  (5) 17% (14) 47% (9) 30 % (23) 77% 

Year 8 (1) 4% (5) 21% (17) 71% (1) 4% (18) 75% 

Year 9 (2) 8% (7) 28% (6) 24 % (10) 40% (16) 64% 

Year 10 (3) 17% (1) 6% (9) 50% (5) 28% (14) 78% 

Overall Writing At and Above  (71) 73% 

 

  



Patterns: 

73% of students are achieving at or above the expected level (this is a 7% increase on last year 

and the highest it has been in the last 6 years) Overall achievement is relatively equitable over 

the year groups with year 9 slightly lower than other year groups. Year 8 has the lowest number 

of students above the expected level. Within the year 9 cohort it must be noted that four of those 

students that are below were new to ECS this year and have made significant progress but 

have not yet made the required standard. Male and female achievement data is equitable 

however females have a higher levels of above or well above. Māori and Pacific People have 

the lowest achievement levels  

 

Next Steps:  

● Rework Year 9 & 10 English programme to include specific teaching for a number of our 

learners who need more support within Literacy  

● Continue to use of self-assessment, regular feedback and explicit next steps  

● Further work as an “English department” to ensure flow of teaching and learning across 

Middle School 

● Continue to develop our ability to prepare students for NCEA Co-req exams  

 

 

Table 10: Rate of Progress based on e-AsTTle Writing sample. 

  

2024 

year 

level 

-1 0 1 2 3 4 5 6  Grand 

Total 

1      20%(1)    80% (4)              5 

2  4%(1)  4%(1)  8 %(2)  15%(3)  28%(5)  33%(7)  8%(2)         21 

3 3% (1) 3% (1)  26%(8) 39% (12)  13%(4) 9% (3)  7%(2)         31 

4 8% (2) 4%(1) 22%(5) 18%(4) 31%(7) 13%(3) 4%(1)     23 

5   7.1%( 2) 7.1%( 2) 21.4%(6) 39.2%(11) 7.1%( 2) 7.1%( 

2) 

10.7%(3)   28 

6 12%(3) 20%(5) 20%(5) 24%(6) 16%(4) 4%(1) 4%(1)     25 

  7 10 23 31 35 16 8 3   133 

  

Pattern 

·   Very pleasing progress with just over 46% making accelerating progress ( 3 or more 

sublevel) 

·   Only 12% of students making no progress 

 



MS Rate of progress 

Table 11: Y8 -10 OTJ Shift end of year 2023 to end of year 2024 

  

Level -1 0 +1 +2 or more  

Year 8  13% (3) 42% (10) 45% (11) 

Year 9   15% (3) 60% (12) 25% (5) 

Year 10   6% (1) 28% (5) 67% (12) 

Note: Year 7 data showing start of year 2024 to end of year 2024  

  

Table 7 

Level -1 0 +1 +2 or more  

Year 7  3% (1) 24% (7) 72% (21) 

 

Patterns:  

Overall 89% of students in the Middle school progressed one or more sublevels from End of 

Year 2023 to the End of the Year in 2024. 45% of those students have moved 2 or more 

sublevels (accelerated progress). Pacific People have the highest level of progression, with all 

other ethnicities relatively equitable in their rate of progression. 

 

  

  



Mathematics ( Number)  2024 

Actual Achievement in Mathematics Years 1-6 

  

Table 12: End of 40 and 80 weeks at school 

  

  Below expectation At expectation Above expectation   

After 40 weeks 28%(5) 44%(8) 28%(5) 18 

After 80 weeks 28%(5) 39%(7) 34%(6) 18 

  

Patterns 

End of 40 weeks at school 

·   69% of students are AT or Above, with over representation of Asians in Above 

  

 

 

 

End for 80 weeks at school 

·   with over representation of Asians in Above 

·   MELAA even represented across Below, At and Above 

Table 13: Actual Achievement In Years 3-6 

  

 Years 3-6, 

2023 

Experiencing 

Difficulty 

Near 

Expectation 

At 

Expectation 

Above 

Expectation 

Year 3 

/ 32 

 25% (8) 44% (14) 31% (10) 

Year 4 

/25 

 12% (3) 16% (4) 24% (6) 48% (12) 

Year 5 

/31 

 13% (4) 68% (21) 19% (6) 



Year 6 4% (1) 9% (2) 39% (9) 48% (11) 

  3% 17% 45% 35% 

  

Patterns 

·   A high percentage of students at Year 4 and 6 achieving Above Expectation 

·   A cluster across the Year groups experiencing difficulty with 25% Near expectation at 

Year3 

·   All Māori students at least AT 

·   At 3 year, males are noticeably over-represented in Above 

·   Males outperform females at Year 3, Year 5 and Year 6. 

·   Over all 35% are Above, 45% AT, 17 % Near and 3% Below 

  

Next steps 

Continue small group teaching and use Numicon resources with students performing lower as 

appropriate from Year 4 in 2025 

  

 

Table 14 

 Years 7-10 Actual Math Achievement (EOY report data) 

 

  Experiencing 

difficulty 

Below 

expectation 

At expectation Above 

expectation 

At and Above 

expectation 

Year 7 (2) 7%  (5) 17% (8) 27% (15) 50 % (23) 77% 

Year 8 (3) 13% (4) 17% (5) 21% (12) 50% (17) 71% 

Year 9 (2) 8% (4) 16% (12) 48 % (7) 28% (19) 76% 

Year 10 (4) 22% (1) 6% (9) 50% (4) 23% (13) 73% 

Overall Math At and Above  (72) 74% 

 

Patterns:  

Overall, 74% of students are achieving at or above the expected level (a 4% increase from last 

year) Our Year 7 & 8 students have higher level of being above the expected level than our year 

9 & 10s, overall achievement is relatively equitable across year levels. Males continue to 



outperform females within math, while Māori, Pacific people and MELAA have the lowest overall 

achievement.  

 

● Look into ways in which we can support our senior students develop their ability to apply 

their mathematical thinking into word problems  

● PD for math teachers to help them best meet their students needs  

● Focus on the new curriculum changes and how we can effectively embed structured 

math into our curriculum.  

 

 

Rate of progress 

Table 15: OTJ shifts comparing OTJ at End of First and OTJ End of Second  

Level -1 0 +1 

Year 2  53%(8) 47% (7) 

  

Pattern 

·   a significant improvement in student achievement with almost half of students 

accelerating in their learning) 

  

Table 16: Rate of progress as per e-AsTTle score in Number 

  

Year -1 0 +1 +2 +3 +4 +5 +6 +7 Total 

4   39%(9) 17.3%(

4) 

26%(6) 13%(3) 4.3%(

1) 

       23 

5 3.7%(

1) 

7.4%(2) 29.6%(

8) 

18.5%(

5) 

29.6%(

8) 

7.4%(

2) 

    3.7%(

1) 

 27 

6 3.7%(

1) 

18.5%(5) 39%(9) 18.5%(

5) 

18.5%(

5) 

  3.7%(

1) 

3.7%(

1 

   27 

  2.6%(

2) 

(16)20.7% 27.2%(

21) 

20.7%(

16) 

20.7%(

16) 

3.8%(

3) 

1.3%(

1) 

1.3%(

1) 

1.3%(

1) 

77 

  23.3%   39.7%   

  

Patterns 

·   There is a significant number of students at each year level that have made 

significant progress i.e.44% for Years 4 and 6, and 59% at Year 5 

·   At Year 5 and 6 there are more students appearing as outliers with exceeding 

improvements i.e up 3-7sublevels 

·   There is a significant cluster indicating no shift in Year 4 (39%, 9 students) 

·   Overall 23.3% not showing improvements, 39.7% showing significant improvements 

within 1 year 



  

Next step 

·   Provide more practice using the e-AsTTle type of test to ensure unfamiliarity of the 

test type is not a barrier to show increased learning 

  

Table 17:  Y8 -10 OTJ Shift end of year 2023 to end of year 2024 

 

Level -1 0 +1 +2 or more  

Year 8  8% (2) 54% (13) 38% (9) 

Year 9   35% (7) 50% (10) 15% (3) 

Year 10   11% (2) 28% (5) 61% ( 11) 

Note: Year 7 data showing start of year 2024 to end of year 2024  

  

Table 7 

Level -1 0 +1 +2 or more  

Year 7  4% (1) 33% (9) 53% (17) 

 

 

Patterns 

  

Overall 84% of students in the Middle school progressed one or more sublevels from End of 

Year 2023 to the End of the Year in 2024. 54% of those students have moved 2 or more 

sublevels (accelerated progress). Our year 9 cohort has made the least amount of progress.  

MELAA have the highest percentage of progression with Māori progression being equitable to 

NZ European students.  



Year 7 -10 by Ethnicity Groups 

 



 
Emmanuel Christian School Curriculum Review 2024 

 

Focusing Question  

In what ways can we support the teaching and learning of technology to assist teachers and 

students to grow in their knowledge of technology to be used for God’s glory? To address this 

question an examination of our curriculum design, instructional capability and student voice 

was completed using probing questions and identifying next steps. 

 

Content  

A. Curriculum design 

1. Is the ECS Technology Curriculum adequate?   

2. Do we have the necessary processes/resources to deliver the technology programmes 

adequately? 

 

B. Instructional Capability 

3. Are teachers confident they can deliver the ECS Technology curriculum? (refer to appendix 

9.1) 

4. Are teachers able to effectively use assessment tools to identify learning that has taken place 

and develop next steps?  

 

C. Student Voice 

5. How well are our students achieving? 

6. How do our students respond to the teaching and learning approaches currently used within 

the ECS Technology Curriculum? Are there any implications for future teaching and learning in 

this area?  

 

Overarching Conclusions 

D Appendix 

 
 
 



A. Curriculum Design 

Is the ECS Technology Curriculum adequate?  How do we know? 

The ECS Technology Curriculum draws from the ECS Technology Curriculum Statement and the 

current New Zealand Curriculum. Together the documents provide the potential for teachers 

and students to choose appropriate contexts to demonstrate their conceptual understandings. 

In 2020 the Digital Technologies Curriculum was added.  

 

Next steps 

Year 1-6 

● Build on Special Character understandings within Technology,  in learning team 

meetings. 

   

2.Do we have the necessary processes/resources to deliver the technology programmes 

adequately?  

Years 1-6 

Staff use a 3 year plan to ensure good coverage and set meetings within Learning Teams to 

clarify conceptual understandings, possible contexts and arrange access to affordable 

resources, within a given budget.  

 

Middle School 

In the Middle School, Technology is run in a variety of ways as ECS does not have the resources 

to cover all aspects of the Technology Curriculum on-site. Year 7 students go to the 

Christchurch Adventist School where they receive Soft Materials, Hard Materials and Food and 

Nutrition instruction. As part of our year 7 programme that also have two terms of Digital 

technology. Year 8 students stay at ECS and have 4 topics across the year: Sphero/coding, 

Electronics, Wearable arts  and Clay making. In Years 9 and 10 students travel to Middleton 

Grange and are able to experience a wide range of technology options. As part of the Middle 

School programme we also run an options time one period a week which always has at least 

one option relating to Technology. In the past this has been Woodwork, Animation, and Sewing. 



 

Next steps 

Years 1-6 

● Improve storage of some i-pads that allows for re-charging 

Middle School 

● Allow for some additional costs to provide further tools (sewing machines)  and 

materials for the delivery of Technology at Year 8 

 

B. Instructional Capability 

3. Are teachers confident they can deliver the ECS Technology curriculum?  

 

Years 1-10  

To identify levels of confidence, Years 1-6 teachers completed an anonymous survey that 

identified teacher confidence in regard to conceptual understandings from each strand, 

including the Digital Technology Curriculum. 

 

Years 1-6 

This revealed that almost all teachers are sufficiently confident to deliver the Technology 

Curriculum in regards to The Nature of Technology, and Technological Knowledge, and with 

almost all teachers very confident in the teaching and learning of Technological Practice. There 

is sufficient support for one teacher who is new to the level they are teaching in 2025. 

Teachers use ICT within their class programmes enabling students to learn new skills as needed 

throughout the year on a range of platforms for a range of purposes. 

 

 

Middle School 

For those Middle School teachers that are teaching technology they rate themselves as capable 

of teaching the Technological Practice, Nature of Technology and Technological Knowledge 



components. They are developing understanding around the Digital Curriculum and how that 

fits into the Technology programme.  

 

Next Steps 

 

Middle School 

● Providing and using planning templates to support the teachers working through the 

learning cycle of planning, designing, constructing and reflecting 

 

4.Are teachers able to effectively use assessment tools to identify learning that has taken place 

and develop next steps? 

 

Years 1-6 

Teachers do use diagnostic tools to determine prior knowledge, engage in on-going formative 

assessment during the teaching and learning process, and finally formulate a summative 

assessment (typically using key indicators/ rubric). Evidence comes from several sources such as 

discussions, observations, and products that indicate their level of understanding and skill.  

 

Teachers of Year 8 are confident in assessing student achievement and are in the process of 

building a series of exemplars, to use for future moderation and examples for students.  

 

Next Steps 

Middle School 

● Continue building a series of exemplars, for assessment purposes  

 

C. Student Voice 

5. How well are our students achieving? 

Actual Achievement Years 1-6 



Almost all students in Years 1-6 are At the expected standard. This is a reflection of their 

motivation and opportunities to work with a partner or small group to gain confidence. 

 

Rate of progress Years 1-6 

● Rate of progress has been consistent across Year levels with almost All students 

achieving AT the standard. There are less opportunities for students to exceed the 

standard due to the constraints of whole class teaching 

Middle School 

Most students in Year 8 are performing ‘At’      

 
6.How do our students respond to the teaching and learning approaches currently used within 

the ECS Technology curriculum ? Are there any implications for future teaching and learning in 

this area ? 

 
Years 1-6 

Student surveys were completed to find out how students assessed themselves in terms of 

motivation, management of time, criterion used for self assessment, preferences regarding 

independent, paired and group work, and the value given to celebrating learning with the 

school community. Their views are expressed in tables below. 

 

 

 

Motivation-How often are you motivated to engage in Technology? 

 sometimes usually mostly 

Year 1 and 2 10%  90% 

Year 3 and 4  40% 60% 

Year 5 and 6 20% 70% 10% 

 

 



 

 

 

Time management-How often do you manage your time sufficiently for work to be completed? 

  

 sometimes usually mostly 

Y1 and 2 50% 20% 30% 

Year 3 and 4  30% 70% 

Year 5 and 6  10% 90% 

A barrier noted by teachers and some students  to getting work completed and being able to 

complete an improvement of a prototype has been the completing activities that typically occur 

in term 4. 

Assessment  

What criterion do students use to self assess technology products made? 

 

 Does it look good? Does it work? Does it work and 
look good? 

Years 1 and 2 10% 20% 70% 

Years 3 and 4  40% 60% 

Years 5 and 6 10% 10% 80% 

 

 
Independent/ Partner and Collaborative Group Work Preferences 

In which social setting do students say they prefer to work in? 

 On my own With a partner Within a small group 

Years 1 and 2 10% 70% 20% 

Years 3 and 4  60% 40% 

Years 5 and 6 10% 90%  



 

Celebration of Learning 

Is celebrating the learning important to you? 

 

 sometimes usually  always 

Years 1 and 2 10% 40% 50% 

Years 3 and 4  20% 80% 

Years 5 and 6  20% 80% 

 

One reluctance to ‘celebrating the learning’ is displaying the first attempt of a prototype as 

there was insufficient time to complete an improved model. 

 

 

Middle School 

There is an even split of year 7s that think technology at CAS (Christchurch Adventist School) is 

average, mostly or always enjoyable. With students wanting a more practical course, this is 

more within the food and nutrition side than hard materials.  

In year 8, which is taught on site, most student think technology is average or mostly enjoyable. 

They believe technology could be improved by having more equipment, particularly sewing 

machines available so that they can be taught how to sew and shorter explanations of tasks.  

In year 9 & 10, there is more of a range on enjoyment which seems linked to the subject 

allocations that they have.  

Most students enjoyed the chance to work with either peers or a group of friends while 

working on projects and enjoyed the chance to collaborate with a shared goal in mind.  

Overall, I was pleased with the response to the current technology feedback from students.    

 

Next Steps 

Years 1-6  



● Continue to provide opportunities for collaboration in pairs and groups for parts of 

lessons however also ensuring students for whom this is important, to have 

opportunities to produce personally made products 

 

● move Technology to term 1, 2 or3 to ensure sufficient time is given to students to 

improve their designed products to re-self assess and celebrate with others. 

Middle School  

● Continue discussions with Middleton around technology courses and how this can be 

best delivered  

● Give feedback to CAS regarding how we believe technology could be improved  

 
 
Overarching conclusion 

Most students in Years 1-6 and Year 8 achieve ‘At’ the expected standard regardless of gender 

or ethnicity. Most students report being highly motivated and engaged, making good use of the 

social contexts provided. In Years 1-6 Technology will be taught in Term 1 ,2, or 3 to ensure 

there is time for students to refine products made, celebrate these changes meaningfully and 

be self and teacher assessed in a realistic timeframe. 

 

 

● Written by Simone Thomas and Tom Littlejohn 

 

 

 

 

 

 

 

 

 



 

 

Kiwi Sport Declaration 2024 

In 2024 3,509.63 was spent on sporting resources to support students across the 
school this included: Various balls, Disc Golf discs and basket, Basketball hoop, 
whistles and other general sporting equipment.   

 

Te Tiriti o Waitangi 2024

 The Emmanuel Christian School Board has maintained a focus on ensuring we give
effect to the Treaty of Waitangi within the school and the wider community.

A focus for this has been captured in the 2024 Annual goal to: (see annalysis of variance
for further detail) ‘Increase understanding of what culturally responsive practices based
in Te Tiriti o Waitangi means in terms of school and classroom practice.

Staff have an understanding of the Treaty of Waitangi, and how the principles of
partnership, participation and protection impact on our activities and interactions in a
school setting.  o Work with whanau to build an understanding of what it means for our
Māori and Pacific students to stand tall  in their Christian Faith and in their culture’

During 2024 a number of actions occurred to strengthen this area of the school, a
significant one was the introducation of a full school and whanau matariki celebration
event and community Hangi.



Compliance with Education and Training Act 2020 requirements to be a good employer for 
the year ending 31 December 2024. 

The following questions address key aspects of compliance with a good employer policy:   

Reporting on the principles of being a Good Employer 

How have you met your 

obligations to provide good and 

safe working conditions? 

Regular informal conversations with staff 

How do you practise impartial 

selection of suitably qualified 

persons for appointment? 

  

By ensuring our appointments policy, including the formation 

of an appointments committee is followed for all appointments. 

How are you recognising, 

− The aims and 
aspirations of Maori,  

− The employment 
requirements of Maori, 
and  

− Greater involvement of 
Maori in the Education 
service? 

The need to enhance the implementation of the treaty and the 

needs of Māori learners and whanau is a consideration in all 

appointments made.  This includes voluntary positions such as 

the Proprietors appointments to the School Board 

  

Good employer policies should include provisions for an Equal Employment 
Opportunities (EEO) programme/policy . The Ministry of Education monitors these 
policies: 

Reporting on Equal Employment Opportunities (EEO) 

Programme/Policy 

YES NO 

Do you operate an EEO programme/policy?  Yes   

Has this policy or programme been made available to staff?  Yes   

Does your EEO programme/policy include training to raise awareness of 

issues which may impact EEO? 

  No  

Has your EEO programme/policy appointed someone to coordinate 

compliance with its requirements? 

 YEs   

 

 

  

Signature:        Date: 6 May 2025 

Principal AG McKinnon 

 

 




