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INDEPENDENT AUDITOR’S REPORT 

 
TO THE READERS OF EMMANUEL CHRISTIAN SCHOOL’S FINANCIAL STATEMENTS 

FOR THE YEAR ENDED 31 DECEMBER 2023 
 
 
The Auditor-General is the auditor of Emmanuel Christian School (the School). The Auditor-General 
has appointed me, Michael Rondel, using the staff and resources of BDO Christchurch, to carry out 
the audit of the financial statements of the School on his behalf. 
 
Opinion 
 
We have audited the financial statements of the School on pages 3 to 17, that comprise the statement 
of financial position as at 31 December 2023, the statement of comprehensive revenue and expense, 
statement of changes in net assets/equity and statement of cash flows for the year ended on that 
date, and the notes to the financial statements that include accounting policies and other 
explanatory information. 
 
In our opinion the financial statements of the School:  
 

• present fairly, in all material respects: 
  
o its financial position as at 31 December 2023; and 
 
o its financial performance and cash flows for the year then ended; and 

 

• comply with generally accepted accounting practice in New Zealand in accordance with Public 
Sector Public Benefit Entity Standards Reduced Disclosure Regime. 

 
 

Our audit was completed on 29th May 2024. This is the date at which our opinion is expressed. 
 
The basis for our opinion is explained below. In addition, we outline the responsibilities of the Board 
and our responsibilities relating to the financial statements, we comment on other information, and 
we explain our independence. 
 
Basis for our opinion 
 
We carried out our audit in accordance with the Auditor-General’s Auditing Standards, which 
incorporate the Professional and Ethical Standards and the International Standards on Auditing (New 
Zealand) issued by the New Zealand Auditing and Assurance Standards Board. Our responsibilities 
under those standards are further described in the Responsibilities of the auditor section of our 
report. 
 
We have fulfilled our responsibilities in accordance with the Auditor-General’s Auditing Standards.  
 
We believe that the audit evidence we have obtained is sufficient and appropriate to provide a basis 
for our opinion. 
 
Responsibilities of the Board for the financial statements  
 
The Board is responsible on behalf of the School for preparing financial statements that are fairly 
presented and that comply with generally accepted accounting practice in New Zealand.  
 
The Board is responsible for such internal control as it determines is necessary to enable it to prepare 
financial statements that are free from material misstatement, whether due to fraud or error.  
 
In preparing the financial statements, the Board is responsible on behalf of the School for assessing 
the School’s ability to continue as a going concern. The Board is also responsible for disclosing, as  
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applicable, matters related to going concern and using the going concern basis of accounting, unless 
there is an intention to close or merge the School, or there is no realistic alternative but to do so. 
 
The Board’s responsibilities arise from section 134 of the Education and Training Act 2020.  
 
Responsibilities of the auditor for the audit of the financial statements  
 
Our objectives are to obtain reasonable assurance about whether the financial statements, as a 
whole, are free from material misstatement, whether due to fraud or error, and to issue an auditor’s 
report that includes our opinion.  
 
Reasonable assurance is a high level of assurance, but is not a guarantee that an audit carried out in 
accordance with the Auditor-General’s Auditing Standards will always detect a material misstatement 
when it exists. Misstatements are differences or omissions of amounts or disclosures, and can arise 
from fraud or error. Misstatements are considered material if, individually or in the aggregate, they 
could reasonably be expected to influence the decisions of readers taken on the basis of these 
financial statements. 
 
For the budget information reported in the financial statements, our procedures were limited to 
checking that the information agreed to the School’s approved budget. 
 
We did not evaluate the security and controls over the electronic publication of the financial 
statements.  
 
As part of an audit in accordance with the Auditor-General’s Auditing Standards, we exercise 
professional judgement and maintain professional scepticism throughout the audit. Also: 
 

• We identify and assess the risks of material misstatement of the financial statements, 
whether due to fraud or error, design and perform audit procedures responsive to those risks, 
and obtain audit evidence that is sufficient and appropriate to provide a basis for our opinion. 
The risk of not detecting a material misstatement resulting from fraud is higher than for one 
resulting from error, as fraud may involve collusion, forgery, intentional omissions, 
misrepresentations, or the override of internal control. 

 

• We obtain an understanding of internal control relevant to the audit in order to design audit 
procedures that are appropriate in the circumstances, but not for the purpose of expressing 
an opinion on the effectiveness of the School’s internal control. 

 

• We evaluate the appropriateness of accounting policies used and the reasonableness of 
accounting estimates and related disclosures made by the Board. 

 

• We conclude on the appropriateness of the use of the going concern basis of accounting by 
the Board and, based on the audit evidence obtained, whether a material uncertainty exists 
related to events or conditions that may cast significant doubt on the School’s ability to 
continue as a going concern. If we conclude that a material uncertainty exists, we are 
required to draw attention in our auditor’s report to the related disclosures in the financial 
statements or, if such disclosures are inadequate, to modify our opinion. Our conclusions are 
based on the audit evidence obtained up to the date of our auditor’s report. However, future 
events or conditions may cause the School to cease to continue as a going concern. 

 

• We evaluate the overall presentation, structure and content of the financial statements, 
including the disclosures, and whether the financial statements represent the underlying 
transactions and events in a manner that achieves fair presentation. 

 

• We assess the risk of material misstatement arising from the school payroll system, which 
may still contain errors. As a result, we carried out procedures to minimise the risk of  
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material errors arising from the system that, in our judgement, would likely influence 
readers’ overall understanding of the financial statements. 

 
We communicate with the Board regarding, among other matters, the planned scope and timing of 
the audit and significant audit findings, including any significant deficiencies in internal control that 
we identify during our audit.  
 
Our responsibilities arises from the Public Audit Act 2001. 
 
Other information 
 
The Board is responsible for the other information. The other information comprises the Statement 
of Responsibility, Members of the Board Listing, Annual plan, Kiwisport Report, Report on how the 
school has given effect to Te Tiriti o Waitangi, Evaluation of the School’s Students’ Progress and 
Achievement and the Statement of Compliance with Employment Policy, but does not include the 
financial statements, and our auditor’s report thereon. 
 
Our opinion on the financial statements does not cover the other information and we do not express 
any form of audit opinion or assurance conclusion thereon. 
 
In connection with our audit of the financial statements, our responsibility is to read the other 
information. In doing so, we consider whether the other information is materially inconsistent with 
the financial statements or our knowledge obtained in the audit, or otherwise appears to be 
materially misstated. If, based on our work, we conclude that there is a material misstatement of 
this other information, we are required to report that fact. We have nothing to report in this regard. 
 
Independence 
 
We are independent of the School in accordance with the independence requirements of the Auditor-
General’s Auditing Standards, which incorporate the independence requirements of Professional and 
Ethical Standard 1 International Code of Ethics for Assurance Practitioners (including International 
Independence Standards) (New Zealand) (PES 1)issued by the New Zealand Auditing and Assurance 
Standards Board. 
 
Other than the audit, we have no relationship with or interests in the School. 

 

Michael Rondel 
BDO Christchurch  
On behalf of the Auditor-General 
Christchurch, New Zealand 



VISION
“A Thriving Bible-based Learning

community”

ANNUAL PLAN 2023- Strategic Goal 1
To deliver excellence in education which: Is Christ
centered, supports parents in the education of their
children, is personalised and culturally responsive.

Annual Goals & Targets
NELP Link

National Education and
Learning Priorities

Actions to Achieve
(How will we know)

Progress to date & Next Steps
Term One Red
Term Two Blue

Term Three Green
Term Four Black

Lead by

Goal 1 ( Culturally
Responsive)
Staff development
occurs so that staff are
confident to deliver the
new Social Sciences
Curriculum (including
Aotearoa New Zealand
Histories)

Objective 1 (Priority 2)
Learners at the Centre: Have high

aspirations for every
learner/ākonga, and support
these by partnering with their
whānau and communities to
design and deliver education
that responds to their needs,
and sustains their identities,
languages and cultures

● Localised long term plan fully
developed to ensure curriculum
coverage

● Local curriculum plans developed
to meet needs of students within
the school and recognise their
culture and language

● Assessment processes researched
within the new curriculum structure
so that student progress can be
monitored.

● Trailing activities and ideas within
classes occurs in 2023 (with review
for future planning)

A staff rep joined the COL team for 2023 as a within school
teacher. Y1-6 staff PD with COL representative Joelle Nareki
on effective strategies for social science long term planning
and language acquisition planning to begin in term 2.

COL Staff meeting - to continue our understanding of the new
Social Science Curriculum

MS staff have begun to use the New Curriculum in their Social
Science lessons

COL Staff meeting on revising past planning with a refreshed
curriculum lens to assist with future planning(y1-8) Focus on
access to local curriculum (y9-10)

5 PD sessions in Y1-6 during Learning Team meetings has
occurred in preparation for Term4 implementation of a Social
Science Inquiry unit on Place and Environment

MS Staff have continued to update and use new Social
Sciences curriculum in their planning

Nicki Tempero from Core education has had two sessions with
the year 1 - 6 teachers and has met up with two Middle school
teachers who lead social studies to work through how to better



use current resources and implement the new Social STudies
curriculum

Units on the New Aotearoa NZ Histories curriculum were
delivered across Years 1-6 - under strand Place and
Environment with a strong NZ Histories focus

Goal 2 ( Culturally
Responsive, Christ Centered)
Increase understanding of
what culturally responsive
practices based in Te Tiriti
o Waitangi means in terms
of school and classroom
practice.
Staff have an
understanding of the
Treaty of Waitangi, and
how the principles of
partnership, participation
and protection impact on
our activities and
interactions in a school
setting.
o Work with whanau to
build an understanding of
what it means for our
Māori and Pacific students
to stand tall in their
Christian Faith and in their
culture

Objective 2
Barrier Free Access: Reduce barriers to

education for all, including for Māori
and Pacific learners/ākonga,
disabled learners/ākonga and those
with learning support needs

Objective 3
Quality teaching and Leadership:

Meaningfully incorporate te reo
Māori and tikanga Māori into the
everyday life of the place of learning

Objective 1 (Priority 1)
Learners at the Centre: Have high

aspirations for every
learner/ākonga, and support
these by partnering with their
whānau and communities to
design and deliver education
that responds to their needs,
and sustains their identities,
languages and cultures

● In consultation with staff and
whanau use resources such as
Nihio Taniwha and Hikairo Schema
to identify next steps to further
develop our Bi-Cultural journey.

● Continue Principal involvement in
Professional learning group with
other CENCOL principals related to
this topic. Scheduled across the
year

● Working with Maori students and
whanau to understand Maori
success as Maori in our school
context. What does it mean to stand
tall in their faith and their culture?
What can we put in place as a
school to aid this journey - develop
an action plan.

Full Staff Meeting and discussion around the first part of the
Hikairo Schema how this relates to teaching and learning in
ECS.

Middle School staff have been working on their Professional
Growth Cycle around meeting the needs of Māori students.

Principal’s continued involvement in professional learning with
other Principals

Tūturu conference (Christian teachers conference) had a
strong focus on biculturalism

Increased use of Te reo Māori in Middle school assemblies
with school leaders using a more formal greeting leading a
karakia & waiata before starting

Middle school staff continue to focus on Hikairo project

In Years 1-6 graduated commands/instructions/comments in te
reo collaboratively graded for different class lessons so
teachers can implement across the day, every day. Cards have
been laminated so that students and teachers can readily find,
read and try with increasing confidence.

A group of 4 Years 1-6 teachers developing collaboratively with
Y1-6 staff and MU holder for Maori a revised curriculum
supporting graduated te reo lessons and assessment
approaches as part of a Teaching as Inquiry project for 2023

Held Whānau hui where we met with parents and heard from
them what they have enjoyed seeing at ECS and what they
aspire to see here

Junior Kapa Haka lyrics sent home to all parents

Whanāu Hui comments built into strategic planning by BOT for
2024-2025



Goal 3 (Christ Centered)
To have all staff
involved in regular
high-quality Professional
Development on how to
integrate a Christian
World view into their
classroom practice.

● Professional development delivered
specifically in staff meetings. Based
on Transformational education from
Christian Education Network

● Staff encouraged and funded to
attend courses to further this.

● Staff who attend external courses
events feedback and discuss this
with the staff to further their learning.

● Special Character curriculum
statements for all curriculum areas
across the year finalised (based on
current drafts)

● Lesson and unit plans clearly show
special character links, deliberate
planning to ensure this is integrated
into classes

In Y 1-10 using the unit plan template and guidance of based
on Transformational education from Christian Education
Network.

In term 2 Y 7-10 have continued to use the unit plan,
collaboratively planning in subject specific groups

In term 2, Y1-6 staff have collaboratively done PD in Learning
Team meetings to complete and implement the use of the unit
plan for Science

Tūturu conference (Christian teachers conference) a number of
teachers attended specific workshops on how to be more
confident and explicit about linking teaching with a Christian
Worldview

Yr 1- 6 staff released to collaboratively plan devotions for the
term

Staff meeting run with focus on Teaching christianly, group
discussion on what is going well what is a hindrance &
brainstorm of how you would/could teach a variety of topics
highlighting a Biblical worldview

Goal 4 (Excellence in
Education)
To have staff understand the
Curriculum refresh changes
and plan for implementation as
per Ministry Timelines:

- Content
- Pedagogical

approach
- Planning and

Resources
- Assessment and

Reporting

● With gaps in the information available
it is unclear exactly what this will look
like in 2023. Work will likely centre
around Numeracy and Literacy
changes for 2024.

● With consultation, understand what
assessment and reporting will need
to look like under the refreshed
environment ‘Understand, Know, Do’
and how to best measure student
learning, progress and plan their next
steps.

Drafts avaliable in: literacy and numeracy

MS has begun PD around Literacy, discussion with facilitator
around including how to best implement curriculum refresh
changes into our teaching and learning
Focus has been around implementation of the Social Science
curriculum and the framework which will carry on into other
learning areas

Year 1-6 teachers applying Understand, know, do for wellbeing
and science.
One team in Years 1-6 exploring appropriate ways to measure
understanding in wellbeing as evidence of progress

MS has continued to work with Literacy facilitator around best
implementing a reading programme inline with new literacy
curriculum

Learing team meetings to give time for teachers to plan
different subject areas to either use the know understand and
do format or use the new curriculum

Nicki Tempero ran 3 staff meeting focusing on Te Māitaiaho,
unpacking this for us and getting the teaching staff to see how
ECS’ vision & values intertwine with the curriculum

COL staff meeting on the new English curriculum



PD for Middle School & Kahikatea 6 on Literacy, Adie, the
provider also met with teachers to answer questions about the
new curriculum and how it differs

Goal 5 ( Excellence,
Personalised)

Focus area will be lifting
the performance in
Reading, Writing and
Mathematics of year 3
students.

Objective 2
Barrier Free Access
Ensure every learner/ākonga gains sound

foundation skills, including
language, literacy and numeracy

● TBC
● It is noted in data that while Year 2

and 4 students have performed well
there is a drop at year 3. Focus is
on changing this and supporting
students in this Year 2-3 transition
period.

Both Year 3 classes have additional support in the teaching of
Writing i.e. ESOL teacher and Learning Support Workers with
formal observation and next steps started.
Observations and support to assist in ensuring implementation
of Sharp reading programme is occurring well

ESOL team have met with relevant staff to adjust ways of
support to be more effective with teacher delivery/ use of
pedagogies,additional staff and furniture.

Further input was given in Terms 3 and 4 in Writing specifically.
Year 3 Actual Achievement
In Reading 80% of students are AT of Above ( 63%) , with 12% Near
and 8%Below
InWriting 60% are AT or Above however 28% are Near and only 12%
Below. Interventions resulted in 46% improving by 2 or more
sublevels. Non ESOL students making the greatest gains
(accelerating) using ESOL Writing strategies.
In Mathematics 68% are At or Above the standard with 12% Near
and 20% Below

Goal 6 ( Excellence,
Personalised)
To lift the performance
of Maori and Pasifika
students in Year 7-10
across Reading, Writing
and Math

Objective 2
Barrier Free Access
Ensure every learner/ākonga gains sound

foundation skills, including
language, literacy and numeracy

● Individual learning goals developed
for each of these students

● Plans put in place to support
reaching these

● Ongoing monitoring of progress and
updating goals as required

● All staff involved in Professional
development across the year,
especially focused on Reading

MS staff have made a beginning of year (BOY) academic
achievement judgement and also set an end of year (EOY)
goal for each student on this register.

Parents of students contacted

MS staff continued to work through the Hikairo project (A
culturally responsive teaching and learning model) it breaks
down into action points how teachers can best respond to
engage, build up and support Māori learners to be successful.
This term each teacher choose an individual goal after doing a
refection and has reporting back to the team on their progress
on their goal

Mid year data analysed with teachers making changes to
programme as required, and contacted parents at end of term
to update on progress and offer meeting times if wanted.

From the progression goals that were set at the beginning of
the year:
19/23 (82%) of students achieved or excelled their individual
reading achievement goal
18/23 (78%) of students achieved or excelled their individual
writing achievement goal
19/23 (82%) of students achieved or excelled their individual
math achievement goal



Overall achievement across all areas is up for our Pasifika
learners
For our Maori learners:
Achievement is up in writing
the same in math
And a slight dip in reading



VISION
“A Thriving Bible-based Learning

community”

ANNUAL PLAN 2023- Strategic Goal 2

A Culture of Biblical Waiora (Wellbeing) is
modelled, taught and visible across the

school

Annual Goals & Targets
NELP Link

National Education and Learning
Priorities

Actions to Achieve
(How will we know)

Progress to date & Next Steps
Term One Red
Term Two Blue

Term Three Green
Term Four Black

Lead by

Goal 1 (Biblical wellbeing
Modelled and Taught)
Continue the development
of an Emmanuel Christian
School ‘Model’ of
wellbeing,based on work in
2020-2022.
2023 focus: Developing
Community and
understanding
ambassadorship with staff
and students..

Objective 1 (Priority 1)
Learners at the Centre: Ensure places

of learning are safe, inclusive and
free from racism, discrimination
and bullying

● Continued regular
professional development
of staff with practical links
to classroom activities

● Implement scheduled
wellbeing review survey to
further understand
progress since 2020 and
develop next steps to
support student student
wellbeing.

● Observations of wellbeing
teaching with feedback and
next steps occurs across
the school

Two wellbeing PD sessions completed-‘Perspective Taking and
Empathy’ and ‘Appreciating Respect and Diversity’ -1 class
observation completed with next steps completed

Observations of wellbeing teaching completed for all classes
Year 1-6.

Alisha and Josh (Counsellors) have prepared some mental
health sessions for Y7-10 classes to be delivered in Term 2.

2x Staff meetings on Wellbeing (Social Awareness -
community)

Planning time was provided to Year 1-6 staff and units
developed and used with classes integrating wellbeing into
devotions

Senior Leadership
Team

Goal 2 ( Modelled and
Taught)
Continue to develop and
implement a school wide
plan for what is ‘taught’ in

Objective 1 (Priority 1 and 2)
Learners at the Centre: Ensure places

of learning are safe, inclusive and
free from racism, discrimination
and bullying

Have high aspirations for every

● Wellbeing activities trialled and used in
classes

● Biblical examples well resourced to link
curriculum, wellbeing and our Special
character. Staff develop these in
conjunction with external support

Teachers have been teaching aspects of wellbeing as it relates
to Identity Self perception/self confidence and emotional
regulation which continues to the end of term 2, with exemplars
provided to support planning and teaching.

Senior Leadership
Team



terms of wellbeing at each
level as part of the Health
curriculum and within other
curriculum areas

learner/ākonga, and support these
by partnering with their whānau
and communities to design and
deliver education that responds to
their needs, and sustains their
identities, languages and cultures

● Review current Digital Safety education
and develop as required.

Teachers in Y 1-6 have been teaching wellbeing threaded
through devotions on Identity

Devotions plans extended to include the community component of
wellbeing in Year 1-6

Goal 3 ( Visible
Wellbeing)
Develop with our school
community a Health
Curriculum Statement. Use
this to support our
understanding of the
Sexuality and Relationships
Curriculum Guidelines and
health curriculum including
their links to wellbeing in
our Christian school
context.

Objective 1 (Priority 1)
Learners at the Centre: Ensure places

of learning are safe, inclusive and
free from racism, discrimination
and bullying

● Community Consultation (including
parents, Board and Trustees and
Emmanuel Proprietors trust)

● Final Health Curriculum statement
approved by BOT and EPT

● Procedures developed based on
approved policy to support teachers
and provide clarity as to how to care for
and support students.

● Develop a school wide long-term plan
for teaching of health based on the
policy and documents already in place
to ensure consistency and coverage
from Years 1-10

Draft consultation survey prepared ready to be used in Term 2.

Combined BOT / EPT meeting scheduled to discuss Special character
and Health policies

Health Consultation survey has been sent out to all parents

Combined BOT/EPT meeting had to discuss Special Character and
health policies being discussed

Health survey responses collected and analysed, summary brought to
the BOT with some discussion had around how it could be done to
engage more of our community in future

Year 9 & 10 Sexuality and Relationships adjusted to reflect
community responses to survey

Senior Leadership
Team



Kiwisport Statement 2023 

 

Kiwisport is a government funding initiative to support students’ participation in sport.  

 

In 2023 the school received Kiwisport funding of $4479 (excluding GST). 

The funding was spent on balls and other equipment to support volleyball, soccer, netball, 

basketball, softball, hockey, athletics and chess.  

 

The number of students who participated in organised sport was 250. 

 

 
 

Alistair McKinnon 

Principal 

 

 

 

 

Cynthia Tsai
Typewriter



Te Tiriti o Waitangi 2023 
 
The Emmanuel Christian School Board has maintained a focus on ensuring we give 
e9ect to the Treaty of Waitangi within the school and the wider community. 
 
A focus for this has been captured in the 2023 Annual goal to: (see annalysis of variance for 
further detail) 
 
‘Increase understanding of what culturally responsive practices based in Te Tiriti o Waitangi means in 
terms of school and classroom practice.   
Staff have an understanding of the Treaty of Waitangi, and how the principles of partnership, participation 
and protection impact on our activities and interactions in a school setting.  
o Work with whanau to build an understanding of what it means for our Māori and Pacific students to stand 
tall  in their Christian Faith and in their culture’ 
 
During 2023 a number of actions occurred to strengthen this area of the school, these 
included: 

- Staff professional development around the Hikairo Schema to strengthen what is 
occurring at Emmanuel. 

- Proprietor appointment to the School Board was made to strengthen expertise in this 
area. 

- A number of staff Professional Growth cycles were baed around the needs of Māori 
students and the provision of Te Reo Māori teaching 

- Increased us of Te Reo Māori within school assemblies and other school events as a 
deliberate planned action 

- Whanau hui were held to better understand the needs and aspirations of Māori and 
Pacifica whanau, and feed into 2024 strategic planning 

- Increased Kapa Haka provision across the school 
- Māori whanau involvement in an across school whanau group which will provide 

further staff Professional development in 2024 
 
 

 
 

 
 



 
Emmanuel Christian School Curriculum Review on Mathematics and Statistics 2023 
 
Focussing Question  
In what ways can we support the teaching and learning of mathematics and statistics to assist teachers and 
students to grow in their knowledge to be used for God’s glory? To address this question an examination of 
our curriculum design, instructional capability and student voice was completed using probing questions 
and identifying next steps. 
 
Content  
A. Curriculum design 
1. Is the ECS Mathematics and Statistics Curriculum adequate?   
2. Do we have the necessary processes/resources to deliver the Mathematics and Statistics programmes 
adequately? 
 
B. Instructional Capability 
3. Are teachers confident they can deliver the ECS Mathematics and Statistics curriculum?  
4. Are teachers able to effectively use assessment tools to identify learning that has taken place and 
develop next steps?  
 
C. Student Voice 
5. How well are our students achieving? 
6. How do our students respond to the teaching and learning approaches currently used within the ECS 
Mathematics and Statistics Curriculum? Are there any implications for future teaching and learning in this 
area ?  
7. Conclusions 
 
8. Appendix 
8.1) Confidence ratings in Teacher Questionnaire in Mathematics  
8.2) Student voice (Yrs 1-3))  
8.3) Student voice (Yrs 4-6) 
8.4) Student voice ( Yrs 7-10) 
 
 
 
 
 
 

 

 

 

 

 

 

 

 



A. Curriculum Design 
 
Is the ECS Mathematics and Statistics Curriculum adequate?  How do we know? 
 
Background 
The Ministry of Education has produced the following documents: New Zealand Curriculum, The Numeracy 
Project books, The National Standards in Mathematics, and a range of diagnostic tools for formative and 
summative assessment.  
 
The school has numerous documents, produced over time, supporting the view that the curriculum is 
adequate. They include: ECS Mathematics and Curriculum Statement (which includes an updated Special 
Character rationale statement), ECS Vision and Value statements, and annual and triennial reports to the 
Board of Trustees.  
 
We shall familiarise ourselves with the “Refreshed Math & Statistics Curriculum” in 2024, to be fully 
implemented in 2025. In 2024 we will continue to review our documentation to ensure that this is 
adequate and ‘refreshed’ as necessary. 
 
Next steps 
1.1 Y1-10 to review of the long-term plan, to ensure we are covering the “Refreshed Math and Statistics 
Curriculum. 
 
2.Do we have the necessary processes/resources to deliver the Mathematics and Statistics programmes 
adequately? 
Emmanuel Christian School ensures effective processes are used to support the teaching and learning of 
Mathematics and Statistics.  
 
Currently the school provides 

● professional development based on teachers expressed areas of need and/or interest 
● discussion time in Learning Teams on the anticipated needs of physical resources for the following 

year so that it can be taken into account when budgeting and provides discussion time in Learning 
Team meetings  

● discussions led by the SENCO, on ways to provide additional support for students (to be adjusted 
throughout the year as appropriate). This helps determine the division of teacher aide time, 
requests for Resource Teaching of Learning and Behaviour ( RTLB)  support, and other interventions 
such as peer tutoring and the implementation of buddy systems . 

● opportunities for an interchange system within and across Learning Teams 
● work with Middleton, Aidanfield, and Hillview to ensure Year 10s are prepared to the best of our 

ability for NCEA Co-requisite exams 
 
Next steps  
 
2.1 Continue to access the expertise of a Secondary School Mathematics Teacher to strengthen the 
Mathematics programme in the Middle School 
2. 2 Look into Mathematics and Statistics PD for level 3/4  teachers  
 
 
 
 
 
 



B. Instructional Capability 
 
3. Are teachers confident they can deliver the ECS Mathematics curriculum?  
Background  
To identify levels of confidence teachers completed an anonymous survey that identified teacher 
confidence for each strand within the Mathematics and Statistics Curriculum at the level teachers are 
currently teaching at. A 5-point like-art scale was used representing novice (1) to expert (5). 
Most teachers in Years 1-6 placed themselves on a continuum of at least 3, with most at the 4 to 5 level for 
Number and for the various Strands. 
 
In 2024 we do have several teachers in Years 1-6 experiencing a change in level and they have requested 
further support in teaching Mathematics to Junior students, or students functioning at what we currently 
refer to as Level 1 and 2.  
 
As the Refreshed Math & Statistics Curriculum comes in teachers would like to understand the changes 
and how best to implement these. The most common method of further developing individual skill is by 
watching more experienced teachers, particularly from other schools, to broaden their understanding and 
ability to deliver the ECS curriculum.  
 
Next steps 
3.1 provide resources aimed at Level 1 and 2 for Juniors and lower performing students in Years 3-6 and a 
course for one teacher working at Level 2 in 2024 
3.2 provide professional development on implementing ‘real life’ problem solving activities at Level 2. 
3.3 Unpack the Refreshed Math & Statistics Curriculum in Years 1-10 
3.4 provide time for teachers to meet with other teachers and review their practice  
 
4.Are teachers able to effectively use assessment tools to identify learning that has taken place and 
develop next steps? 
 
Background   
In the Junior School (Years 1-3) diagnostic tools typically include the use of JAM ( Junior Assessment of 
Mathematics), “I can” sheets, a numeracy conference and a PAT ( Progress Assessment Test) at Year 3. 
Teachers use information from observations, anecdotal notes and the results of diagnostic tests to 
formulate overall teacher judgements, against the expected standards.  
 
In Years 4-6 diagnostic tools typically include the use of IKan sheets, Progressive Achievement Tests, 
teacher created class tests and AsTTle, although teachers may access others, such as GLOSS.  
 
In the Middle School teachers use a variety of assessments throughout the year these include, Progressive 
Achievement Tests, e-asttle tests, school created tests that draw from what other schools use at different 
year groups (eg. MGS), class work, observations, and anecdotal notes. Teachers are able to use these 
following a general assessment schedule at different times of the year  
 
Teachers do assess for prior knowledge, engage in on-going formative assessment, and finally make 
summative judgements with accompanying next steps. This is evidenced from teachers planning, data 
gathered, formal reports to parents, and school wide annual reports. 
 
Next steps 
4.2 In Years 1-10 do a review of current assessments and how they align with the Refreshed Curriculum 
 

 



C. Student Voice 
5. How well are our students achieving ? 
Years 1-6 
 

Years 1-3  2023 
  

Below expectation At expectation Above expectation 

End of First Year 
/12 

42% (5) 42% (5) 16% ( 2) 

End of Second Year  6% (1) 50% (8) 44% (7) 

 
Actual Achievement 
In Years 1 and 2 

● students at End of first year show boys outperforming girls and a high percentage below 
expectation and this may reflect the cohort (which also underperformed in Reading and writing) 

● Almost all students are making the expected progress including 50% performing Above with boys 
outperforming girls 

 
 
In Years 3-6 
Actual Achievement 
Broadly speaking, across Years 3-6 when including all students, we have 38% Above, 34% At, 18% Near 

and 10% Below which is pleasing. 

 
 Years 3-6, 2023 Experiencing Difficulty Near Expectation At Expectation Above Expectation 

Year 3 20% (5) 12% (3) 48% (12) 20% (5) 

Year 4  3.5% (1) 34.5% (10) 31% (9) 31% (9) 

Year 5 7.5 % (2) 11% (3) 33.5% (9) 48% (13) 

Year 6 11% (3) 14% (4) 25% (7) 50% (14) 

 

Patterns 

● At Year 3 and 4 there are considerably more boys than girls i.e. Y3 7 girls and 18 boys and Y4 8 

girls and 21 boys. 

● At Year 3 boys perform slightly higher than girls 
● At Year 4 boys perform higher than girls and with 80% of boys At or Above. 

● At Year 5 twice as many boys than girls are achieving Above however both are similar for Near and 

Below. 

● At Year 5 A high proportion of students are Above. 



● At Year 6 there are significantly more boys than girls (19 boys and 9 girls). Boys outperform girls 

and both have similar scores at Near and Below. A high proportion of students are Above. 
Ethnicity breakdown- Across Years 1-6 very few students are identified as Maori or Pasifika, therefore 

grades are shown across Years 3-6 as a group in relation to NZEuropean/Pakeha. Comparatively Asian 

and NZEuropean students are performing similarly. 
 
Ethnicity Above At Near Below 

Māori  66% 34%  

Pacifika 16% 34% 34% 16% 

Asian 44% 36% 18% 2% 

NZ/European 
/Pakeha 

48% 35% 8.5% 8.5% 

 
Rate of Progress 
Rate of progress is measured by comparing the OTJ for End of First Year 2022, with the OTJ for End of 
Second Year, in 2023.  

Level -1 0 +1 +2 
Year 2  56% ( 9) 44% ( 7)  

 
Pattern 

● By the end of Second Year 56% maintained their OTJ of which 19% (3) include students achieving 
Above both years.  

● A large number of students who could improve in OTJ did so. 
 
 
In Years 4-6 rate of progress is measured by comparing the sub-level shift from 2022 with 2023 scores 
using the e-AsTTle tool.  
 
 -1 0 +1 +2 +3 or more 

Year 4 4% (1) 29% (7) 20% (5) 39% (9) 8% (2) 

Year 5 5% (1) 5% (1) 19% (4) 19% (4) 52% (11) 

Year 6 4% (1)  12% (3) 28% (7) 36% (9) 20% (5) 

 
Patterns 
At Year 4, 33% made no gains however more than 45% made a shift of 2 sub-levels, or more. 
At Year 5, only 8% made no gains and over 69% made a shift of 2 sub-levels, or more. 
At Year 6, 16% made no gains however 56% made a shift of 2 sub-levels, or more. 
 

Broadly speaking across Years 4-6, 19% made no gains however 57% made at least 2 sub-levels and 

25% at least, made accelerated progress. There were no remarkable trends in relation to gender or 

ethnicity. To sum up, there is a group of students at Year 4 that need close monitoring in 2024, in Year 5 

there has been considerable progress made and at Year 6 there has been steady progress made by many. 
 



Māori students are making pleasing results with a more even spread across Pasifika. Both ethnic groups 

need more support to lift the ‘Near’ group to ‘At’. 

 

Next steps 

Teachers of Year 5 in 2024, to monitor closely student progress and identify any barriers to learning as they 

become evident, with strategies in place to support the identified students. 

 

In Year 7-10, the end of Term 4 data was captured . 
  Experiencing Difficulty Near Expectation At Expectation Above Expectation 

Year 7 8% (2) 25% (6)   25 % (6)  42% (10) 

Year 8 8% (2) 8% (2) 29% (7) 54% (13)  

Year 9 40% (8) 0% (0)  40% (8) 20% (4)  

Year 10  25% (6) 8% (2)  42% (10) 25% (6)  

 

 
 
Overall, 70% of students are achieving at or above the expected level (a 7% increase from last year) Our 

Year 8 cohort is achieving the highest while our year 9 & 10 cohorts are under performing. Males are 

slightly outperforming females, with females only slightly ahead in regards to students achieving ‘above’ or 

‘well above’ the expected level. MELAA, Māori and Pacific people are overrepresented in lower 

achievement levels.  
 
  



Progression Trends Years 7-10 as measured by Overall Teacher Judgements -  End of year 2022 to 
End of year 2023  
 

Mathematics Shift in OTJ  Shift 

2023 Year Level -1 0 1 2+ 

7  10% (2)   6 (29%)  61% (13)  

8 4% (1)   25% (6)   71% (17)   

9 13% (2)   50% (8)   25% (4)   13% (2)   

10 9% (2)   14% (3)   55% (12)   23% (5)   

 
Overall 75% of students in the Middle school progressed one or more sublevels from End of Year 2022 to 

the End of the Year in 2023. 42% of those students have moved 2 or more sublevels (accelerated 

progress).Our year 9 cohort has made the least amount of progress.  

 80% of Males have made progress compared to 62% of females. 100% of our Māori and Pacific people 

have progressed with 57% of Māori students making accelerated progress.  
 
Recommendations:  
Years 7-10 

● Look into ways in which we can support our senior students develop their ability to apply their 

mathematical thinking into word problems  

● PD for math teachers to help them best meet their students’ needs  

● Continue to target lower achieving students with individualized and parental supported programmes  

 
 6.How do our students respond to the teaching and learning approaches currently used within the ECS 
Mathematics and Statistics curriculum ? Are there any implications for future teaching and learning in this 
area ? 
 
Background 
Student voice was gathered to  

● identify to what extent students were motivated to engage in the learning and what they 
attributed this to 

● identify to what extent students were aware of how they learn best, and if there were barriers to 
learning  

●  gauge to what extent students make connections between mathematics and other learning areas, 
and beyond the school 

 
In Years 1-4 to gather student voice, 5 students at each level were interviewed and at Years 5 and 6, 5 
students at each level completed a written survey. 
 

Summary for Years 1-6,  2023 
Motivation 



In Years 1-6, 60% or more students were intrinsically motivated to work hard in Mathematics and 
Statistics. They all valued having a strong work ethic and recognised that Mathematics was important in 
their daily life and even more so in the future. At Years 1-3 enjoyment, the ability to solve practical 
problems and the belief that they were good at Mathematics were motivating factors. In Years 4-6, 
although some students did enjoy Mathematics and some considered themselves very able, their personal 
ability and enjoyment was less important than the realisation that Mathematics was important for them 
beyond school life and for the future. 

 

Learning how to learn 

In Years 1-6 all students thought the actions of the teacher were vitally important and worksheets to 
practice skills taught. At all Year levels opportunities to work with a buddy or small groups was helpful in 
problem solving. Younger students valued equipment and games to learn and remember basic facts. Only 
at Year 3 did 60% or more  of students indicate homework was helpful. Most students found interruptions 
in the classroom were a barrier to learning and at Year 5 and 6 feeling hungry was a distraction from 
concentrating. 

 
 
Coherence 

From Year 3 at least 60% of students could identify when mathematical knowledge was used in other 
curriculum areas such as Visual Arts. Many students from Year 3 onwards identified times they used 
mathematical knowledge beyond the school and the strands most frequently referred to were Number to 
help manage money and Measurement to help with baking and the art of making things such as crafts and 
constructing things. 

Implications for teachers 

· continue to provide a range of social contexts to learn in e.g. on their own, with a partner or in a 
group setting 

· continue to provide stimulating and challenging learning tasks 

· raise the awareness of and make explicit connections between the use of mathematical knowledge 
across curriculum areas and life beyond school, particularly at Year 1 and 2 

 
Summary Years 7-10 
In Years 7-10,  80% of students rated themselves as having either a usually or always keen attitude towards 
Mathematics. Many students recognise the importance of working hard and working alongside others to 
support one another. Most students see Mathematics as important and can see the everyday application 
of Mathematics to their lives and futures. A high proportion of students see themselves as very good, good 
or average at Mathematics. Students pointed to a variety of sources of what made them decide on their 
own ability, the most common being they judge themselves by what they know and feel, and by test/work 
results.  
 
Students are very aware of what helps them to learn. 61% prefer to work with a partner, most listed being 
able to talk to someone about how to do something as the reason why a partner was best particularly if 
the teacher is working with someone else.  Interestingly, their physical state of being too tired or hungry 
was the most common barrier for learning, followed by interruptions to work. Students also identified 



multiple ways which helped them learn. With teacher explanation being the most voted for, followed by a 
variety of methods of practise, including: textbook, Education Perfect and worksheets  
 
Implications  

● Continue to provide a range of social contexts to learn e.g. with a partner  
● Continue to use a range of ways to facilitate practice and learning e.g. textbook, worksheets, 

online  
● Consistently give feedback to students about how they can improve 
● Make explicit the coherence between Mathematics and other systems in life  
● Ensure teachers keeps the noise level low to avoid unnecessary interruptions to student working 

 
7. Conclusions 
2023 
The systems and processes that exist within the school means that staff are well placed to become familiar 
and gain a working knowledge of the ‘refreshed curriculum’ in regard to Mathematics and Statistics. Most 
students at the different Year levels have made good to accelerated progress in Years 1-6 with one year 
group ( Y4) identified as requiring closer attention in regard to rate of progress. In the Middle School 
overall achievement has progressed well throughout the last 3 years, with a much higher achievement rate 
than 3 years ago. There has also been good levels of progress, with one year level (year9) needing to be 
tracked more closely. Across Years 1-10 students do perceive Mathematical knowledge and skills as 
important to their future, alongside the desire to demonstrate a good work ethic, and awareness of the 
ways they learn best. In 2024 teachers will need to focus on the changes the refreshed Curriculum present 
and strategically adjust to these before 2025.   
 
 
Written by Tom Littlejohn and Simone Thomas 
 
 



 

Emmanuel Christian School Annual report on Literacy 2023 
 
 
Reading 2023 
 
Actual Achievement  
  
Table 1: OTJ’s 2022 at End of First, Second Year 
  

   Below  Near  At Above At and  
Above 

  End of first 
/12 

33% (4) 33% (4) 25% (3) 9% (1) 34 %(4) 
rounded up 

  End of 2nd 
/16 

       100%(16)    100% (16) 

  
Patterns 

● This is our first cohort with a significant number of students struggling to read continuous text. 
They have experienced the Better Start Literacy Approach (BSLA) with two teachers who are fully 
trained by the University of Canterbury. It is unclear if the lower performances are a result of the 
different approach or if this is a lower performing cohort.  

● At Year 2 all students are Above including all ethnicities (NZ European, Maori, Pacifica, Asian) 
This group have been exposed to SharpReading four days per week. (SharpReading is a structured 
approach to the teaching of Reading) 

 
Next steps 

● Students moving in to Year 2 will be using the SharpReading approach and their rate of learning will 
be watched closely using Reading Running Records to measure their ability to read continuous text 
to inform teachers of the effectiveness of the teaching programme. Elements of BSLA may be used 
where it proves to be needed or effective.  

  
Table 2: End of Years 3-6 OTJ’s 

  Below Near At Above At and 
Above 

End of Year 3 
/25 

8%(2) 12%(3) 48%(12) 32%(8) 80% 

End of Year 4 
29 

 10% (3) 35%(10) 55%(16) 90% 

End of Year 5 
27 

 

11%(3) 8%(2) 14%(4) 67%(18) 81% 

End of Year 6 
28 

14%(4) 7%(2) 29%(8) 50%(14) 79% 



 

 

  
Patterns 

● The majority of students across Years 3-6 are doing very well with 51% Above, 32% At, 9% Near and 
8% Below. 

● Males and females perform similarly with more students reaching Above from Years 4-6. 
● Maori and Pasifica perform similarly with both groups with 83% AT or Above  
● NZE have a large proportion of students Above (70%) and Asian students 82% At or Above  

Next steps 
● Teachers to identify students ‘Near’ the standard with a goal of viewing a shift by two sub levels or 

more (This includes 5% of NZE, 18% of Maori and 15% of Asian students).  
● Continue ESOL support as required 

  
 Table 3: End of Years 7-10 OTJ’s (Overall teacher Judgement)  
 

  Below Near At Above At and 
Above 

End of Year 7 
 

13%(3) 21%(5) 13%(3) 54%(13) 67% 

End of Year 8 
 

13%(3) 13% (3) 25%(6) 50%(12) 75% 

End of Year 9 
 
 

20%(4) 20%(4) 35%(7) 25%(5) 60% 

End of Year 10 
 

 

17%(4) 4%(1) 42%(10) 38%(9) 80% 

 
 
Pattern 

·      Overall 71% of students are achieving at or above the expected level (This is up 3% from last year and 
meeting our achievement goal for the middle school of 70%). The year 9 cohort has a lower achievement 
rate than other year groups. Males slightly outperformed the females  overall however, girls have a higher 
rate of being “above” or “well above” the expected level. 
Māori and MELAA people are overrepresented in lower achievement levels, while Asian have a higher than 
average achievement level. 
Next Steps  

● Target our ELL (English Language Learners) students  
● Continue to build up resources appropriate to this level.  
● Continue to encourage reading for enjoyment and pleasure  
● Continue to work through the Hikairo Schema  

 
 
  



 

Rate of progress in Reading, 2023 
Table 4: OTJ shifts comparing OTJ at End of First and OTJ End of Second  

Level -1 0 +1 +2 
Year 2  31% (5) 25% (4) 44% ( 7) 

(Note: 0 means they have progressed at the expected rate) 
Pattern 
Despite lower levels of Reading the previous year ( when BSLA was used) there has been a remarkable 
recovery with all students improving in OTJ who possibly could. Students retaining their OTJ were all Above 
the previous year and retained that level.  
 
 
 
 
 
Table 5: Y4-6 Rate of progress in Reading, 2023 

 -2 or 
more 

-1 0 +1 +2 +3 or 
more 

+2 or more levels 

Y4   /24  3 ( 12%) 4% (1) 17% (4) 38% (9) 29% (7) 67%  
Y5   10% (2) 16% (3) 21% (4) 53% (10)  74% 
Y6 4% (1)  20% (5) 36% (9) 20% (5) 20% (5) 40% 

 
In Years 4 -6 rate of progress is measured by comparing e- AsTTle scores from 2022 with 2023. 
Pattern 

● In Years 4 and 5 there has been accelerated progress in Year 6 students have consolidated previous 
learning 

 
Table 6: Y8 -10 OTJ Shift end of year 2022 to end of year 2023  
 

Level -1 0 +1 +2 or more  
Year 8  8% (2) 25% (6) 67% (16) 
Year 9 6% (1)  13% (2) 31% (5) 50% (8) 
Year 10   9% (2) 23% (5) 68% ( 15) 

Note: Year 7 data showing start of year 2023 to end of year 2023  

 
Level -1 0 +1 +2 or more  
Year 7  9% (2) 35% (8) 57% (13) 

 
 

Pattern 
Overall, 88% of students have made a progression from end of year 2022 to end of year 2023, with 63% of 
those students moving 2 or more sublevels. Females have a slightly higher progression rate. Both Māori 
and Pacfika have 100% progress rate  
We have very low numbers of students that are not making progress and each one of those students has 
their own story which has been identified. 
 
  



 

Writing, 2023 
 
Actual Achievement 
  
Table 1 OTJ’s 2023 in Writing at End of First and End of Second Year 
  

    Below Near   At   Above      At and 
     Above 

   End of first 
/12 

 75% (9) 25% (3)  25% (3) 

   End of 2nd 
/16 

6% (1)  44% (7)   50% (8) 94% 

  
Patterns 

● The End of first year cohort performance in Writing is in keeping with results for Reading  
● A high level of Writing has been achieved by many students by the End of Second Year  

 
Table 2: End of Years 3-6 Actual Achievement 

     Below     Near   At    Above    At and Above 

Year 3 12% (3) 28% (7) 40% (10) 20% (5) 60% (15) 

Year 4    35% (10)   55% (16)   10% (3) 65% (19) 

Year 5 11% (3)      15% (4) 33% (9)   41% (11)  74%(20) 

 Year 6   25% (7) 7% (2)   36% (10)   32%(9) 68% (19)   

 12% (13) 21% (23) 41% (45) 26% (28) 67% (73) 

 
Patterns 
There is a significant number of students across Years 3-6 who are Near or Below (26%- 40%) however at 
Years 5 and 6 there is a high proportion of students Above the standard. Girls outperform boys at each 
Year level.  Maori outperform Pacifika however 67% Maori are At and 50% Pacifica are At with 
NZ/European/ Pakeha and Asian ethnicities performing at a similar level.  
 
Next step 
Teachers to consider teaching approaches that are more effective for lower performers (such as more time 
spent on ‘front-loading’ and extend optional topics that typically appeal to males. 
 
Table 4: End of Years 7-10 
 

     Below     Near   At    Above    At and Above 



 

Year 7 21% (5) 13% (3) 58% (14) 8% (2) 66% (16) 

Year 8  21% (5)  13% (3)   25% (6)   42% (10) 67% (16) 

Year 9 21% (4)      20% (4) 45% (9)   16% (3)  61%(12) 

 Year 10    21% (5)  8% (2)   50% (12)   21%(5) 71% (19)   

 
Patterns 
66% of students are achieving at or above the expected level (this is a 9% increase on last year) Our year 

8 cohort has the highest level students ‘above’ the expected level, with all cohort groups having relatively 

even achievement rates. Boys slightly out perform girls in overall achievement, however girls have much 

higher rates of being ‘above’ or ‘well above.’ 

MELAA, Māori and Pacific people are overrepresented in lower achievement levels.  

Next Steps  
● Continue to use of self-assessment, regular feedback and explicit next steps  
● Further work as an “English department” to ensure flow of teaching and learning across Middle 

School including the integration of the new curriculum 
● Further develop our ability to prepare students for NCEA Co-req exams  

 

 Rate of Progress in Writing  
This is measured by sublevel shifts within a writing sample taken at the end of term 3 2022, and term3 
2023, therefore data starts from Year 2.  
 
Table 3: Sublevel Shifts in Year 2-6 Writing in 2023 

 -1 0 +1 +2 +3 or more 
Y2   16% (5) 16% (5) 68% (21) 
Y3 12% (3) 21% (5) 21%(5) 38% (9) 8% (2) 
Y4 4%(1) 37% (10) 11% (3) 29% (8) 19% (5) 
Y5 5% (1) 21% (4) 26% (5) 11% (2) 37% (7) 
Y6  17% (4) 37% (9) 25% (6) 21% (5) 

 
Patterns 

● AT Year 2, all students made progress with 84% experiencing accelerated learning  
● At Year 3, 30% of students at Year 3 did not improve however 46% accelerated in learning  
● At Year 4, 41% of students at Year 4 did not improve however 48% accelerated in learning 
● This suggests that more able students gained more than others with the increased teacher support 

in the 2 Year 3/4 classes.  
● At Year 5 and 6 accelerated progress was also identified (48% and 46% respectively) 

 
Next steps 

● Establish a target group of Years 4 and 5 students in 2024 who are Near in 2023 data as Year 3 and 
4 students 

● Increase the number of teachers who have specialist knowledge of ELL in Years 3 and 4 in 2024 
 

Table 6: Y8 -10 OTJ Shift end of year 2022 to end of year 2023  



 

 
 

Level -1 0 +1 +2 or more  
Year 8  8% (2) 13% (3) 79% (19) 
Year 9  13% (2) 25% (4) 63% (10) 
Year 10   5% (1) 14% (3) 82% (18) 

Note: Year 7 data showing start of year 2023 to end of year 2023  
Level -1 0 +1 +2 or more  
Year 7  4% (1) 17% (4) 78% (18) 

 

Patterns 
Overall 92% of students in the Middle school progressed one or more sublevels from End of Year  2022 to 

the End of the Year in 2023. 76% of those students have moved 2 or more sublevels (accelerated progress). 

83% of Males have made accelerated progress compared to 71% of females. 100% of our MELAA, Māori 

and Pacific people have progressed with 71%, 86%, 50% of those students making accelerated progress 

respectively.  

 

 

 

 

 

 

 

  



 

Appendix:  

 

Reading  

 

Actual achievement by ethnicity  

 
 
 
Progress Beginning of year to end of year 2023 

 
Progress end of year 2022 to end of year 2023 by ethnicity  

 



 

 

 

Writing  

Actual achievement by ethnicity  

 
 
 
 
Progress Beginning of year to end of year 2023 

 

 

 

Progress end of year 2022 to end of year 2023 by ethnicity  

 



Compliance with Education and Training Act 2020 requirements to be a good 
employer for the year ending 31 December 2023. 

The following questions address key aspects of compliance with a good employer 
policy:   

Reporting on the principles of being a Good Employer 

How have you met your 
obligations to provide good 
and safe working conditions? 

Yes 

What is in your equal 
employment opportunities 
programme?  

How have you been fulfilling 
this programme? 

Free Text Comment 

How do you practise impartial 
selection of suitably qualified 
persons for appointment? 

  

By ensuring our appointments policy, including the 
formation of an appointments committee is followed for all 
appointments. 

How are you recognising, 

- The aims and 
aspirations of Maori,  

- The employment 
requirements of Maori, 
and  

- Greater involvement of 
Maori in the Education 
service? 

The need to enhance the implementation of the treaty 
and the needs of Māori learners and whanau is a 
consideration in all appointments made.  This includes 
voluntary positions such as the Proprietors appointments 
to the School Board 

Good employer policies should include provisions for an Equal Employment Opportunities 
(EEO) programme/policy . The Ministry of Education monitors these policies: 

Reporting on Equal Employment Opportunities (EEO) 
Programme/Policy 

YES NO 

Do you operate an EEO programme/policy?  Yes   

Has this policy or programme been made available to staff?  Yes   

Does your EEO programme/policy include training to raise 
awareness of issues which may impact EEO? 

  No  

Has your EEO programme/policy appointed someone to coordinate 
compliance with its requirements? 

 Yes   

 

 
 
Alistair McKinnon 
Principal 
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